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Project overview
This KA2 Strategic Partnership Project is a collaboration
between eight partners from six countries who are working
together to develop and share their knowledge and skills
in order to:
“enable learners to engage in a creative process of
enquiry within a collaborative and supportive community”.

Primary focus
The project primarily aims:
• to increase key competences for children in order
for them to fully participate in and contribute to a
multicultural society;
• to develop a robust and tangible methodology that
employs methods to support development of basic
skills through the use of inquiry based philosophy
skills and creating thinking techniques;
• to equip teaching and non-teaching staff with a range
of skills, key principles and relevant methodologies.
•
The project addresses an audience of around 10000
staff and pupils. Key audiences are teachers, trainers,
advisors, policy makers who will ensure that the results
are integrated within a wider context and guarantees the
sustainability of its activities and results.
Children As Philosophers aims to promote and offer an
innovative methodology within the practice of philosophy
with children that addresses specifically social inclusion.
The interest towards this theme rises from the
consideration that the practice of philosophy is a useful tool
that supports the development of critical and social skills
in children and teenagers, favouring the implementation
of a new form of collective action, inspired by values as
peacefulliving, respect, dialogue and debate.
Philosophy and creative thinking are important tools for
developing strategies for peaceful conflict resolution,
especially within a multicultural context.
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The project is carried out by a mixture of 4 schools, a
training provider, a local municipality, a cultural foundation,
and a VHS (AE) all of which are based in 6 countries.
These countries have a key role in Europe especially in
relation to the migrants and refugees’ situation for both
incoming and outgoing migration. Our collaboration will
also ensure that the project results can be adapted and
used by other organisations in Europe as they build on a
European focus.

?

Fig. 1: Key questions for pupils and staff

Research
Overview

The research methodology was developed by partners
in order to support the identification of 10 best activities
that the pupils have engaged in during their philosphical
studies and creative thinking activities.
During the first stage of the project development,
partners agreed that pupils would contribute to the
gathering of data. In cases where children were too young
to conduct the surveys themselves, teachers collected
data after observation and focus groups, involving a good

Fig. 2: Survey Report

sample of pupils.

Tools
The research was conducted using a standard survey
questionnaire, which included a set of key questions aimed
at investigating children’s emotions and feelings.
The 10 best activities chosen through the survey, were
described in detail using a template and a survey report
was produced to summarise the key facts and findings.

Fig. 3: Good Practice Template
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Which activities were surveyed?
The survey aimed to identify good practice activities in
the practice of philosophical enquiries and the impact of
children ability to question.

CAPs
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Research analysis
Key questions researched
Number of pupils surveyed:
A total number of 358 pupils were surveyed aged between
3 and 12.

Who conducted the survey:
Following the research methodology developed by partners,
groups of pupils aged between 9 and12 were directly engaged
in conducting the research.
A “Survey team” conducted the analysis, after being trained by
teachers, in 4 of the 6 schools involved.
In the other 2 schools, teachers or pedagogical coordinators
conducted the research due to the young age of the children.
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Therefore, a wide variety of activities and games across
difference subjects were surveyed including the 10-step
methodology and socratic talks.
Common activities surveyed in the schools were the
‘Utopia Island’ thought experiments (surveyed both in Italy
and Bulgaria), and the reflection about ‘Friendship’ (carried
out and surveyed in Germany and Bulgaria), whereas
Romania and the UK focuses manily on a variety of
sessions using the Philosophy for Children methodology.

What were the main emotions the children reported?
Across all of the children surveyed in the 6 countries,
it was clear that the children showed enthusiasm,
curiosity and happiness towards the activities. They
increased their self-confidence and sociability.

However, when dealing with deeper topics, some
children experienced negative feelings such as
sadness, pressure and sorrow.
In some other cases, some children started an inner
reflection about life and death.
Other feelings reported were concerns about the
future; that all world leaders were not necessarily
good and that some things are not necessarily what
you think they are.
The children talked about realising that adults do not
know everything and that everyone has different
ideas for the future and the importance of making
good and careful choices in an ‘unpredictable world’.
What were the main learning aspects they reported?
The children reported many learning aspects.
Predominantly they enjoyed group work, taking turns,
talking to each other, listening to others, being sociable
and learning from others and building on their ideas.
The children also reflected on the fact that it is good to
be different and that people should be happy with who
they are. Moreover, they reported that everyone has the
right to be happy and that they all have the right to say
what they want to say and, furthermore, they should treat

others how they want to be treated.
The children talked about feeling ‘grateful’ and having and
showing ‘respect’. Also, the importance of spending time
with family and less time on the internet was discussed.
The children talked about the importance of looking after
the planet and the implications if they did not.
Finally, the children reported on how they learnt to manage
their emotions and feelings; how to overcome situations;
‘what to do if I feel upset’; ‘life skills’; ‘to be totally quiet with
no distractions for your brain’.
They described different ways to calm down and ‘destress’, being able to control their feelings and not to think
negatively.
Lastly, the children recounted that ‘doing little things can
change your thoughts’.

What were the main learning aids reported by the
children?
The main learning stimuli or resources conveyed by the
children were:
• a character with a problem
• pictures/images
• quotations from philosophers
• a letter from someone with a problem
• selected objects
• use of dilemmas
• mystery objects.
Furthermore, they recounted that the teacher roleplaying,
film clips, books and the internet for background research
also aided learning in the sessions.
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Staff report on how they felt the activities challenged
and stimulated all children
Overall, all staff agreed that the activities challenged and
stimulated the children.
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The expertise and training of the facilitator is important
is setting the pace and depth of the session, as well as
questioning skills and the ability to move the session on to
a natural close.
They reported that the pace of the sessions could be
extended so that a full philosophical enquiry could run to
completion.

What were the main aspects children would have
changed in the activities?
The children reflected that overall they would not really
want to change the activities; however, some aspects
were noted:
• start with a game more often
• sometimes teachers should implement a fairer turntaking system
• smaller groups.
Some children also reported that they felt that they should
be given the choice whether to contribute or not.However,
others reported that more children should contribute
and there should be longer sessions with more time for
discussion.
Some younger children said that the philosophical sessions
should be ‘less scary’ and ‘not to talk about scary things’.
Other changes discussed were the opportunity for
background research before a session and some drama.
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One teaching assistant working with the younger children
said that they enjoyed the work on the philosophers but
sometimes the children found it difficult to understand the
quotes used. However, this did not appear to be a problem
with the older children.
In conclusion, the skills and competences of the facilitator
are key to the success of each session. Therefore, training
the facilitators is of vital importance to ensure that all
children are adequately challenged and stimulated.

Staff evaluation and effectiveness of resources used
The staff reported that the children enjoyed the variety of
stimuli used.
One teaching assistant said that the children especially
enjoyed anything that was video related which seemed to
highly motivate the children.
Similarly, another said that mystery items were really good
and that the children loved and responded to the ‘element
of surprise’ the sessions.
The older children discussed the philosophers’ quotes
really well and teaching assistants reported that they could
see real progression in the children’s ability to interpret
and discuss these over the year.
However, with the younger children it was reported
that the children sometimes found quotations difficult to
interpret and understand.
One teaching assistant said: ‘the best part of P4C is seeing
the children who don’t often have much input, feeling
confident to have their say because there is ‘no right or
wrong’.
The children also reported that they liked the warmup games which relaxed them and prepared them for a
philosophical enquiry, so it is important that these are
included at the beginning of sessions.
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Good practice (UK)
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Outdoor learning
versus Indoor learning
Thematic area

Age, timing, group
size

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

9 -10 years old; 1 hour; up to
30 children.

Questioning; creative
Skills & Competencies thinking; taking turns;
collaborating; reasoning.
Resources required

Paper and pencils; voting
counters.

Overview:
The activity is used to develop children’s
problem-solving skills and is based on the dilemma of
replacing a traditional built classroom with an outdoor
classroom.
The discussion involves the investigation of the benefits
of outdoor learning as opposed to indoor learning.

How to do the activity
The teacher asks the children to sit in a circle and begins
a warm-up game with the aim of relaxing the children
and getting them listening, thinking and responding
quickly to each other.
The teacher asks the children:
What is good about our school? What could we change?
The children in turns provide some thoughts to the
question. After a few minutes, the teacher asks the
children to close their eyes and reflect individually on
what they have heard.
After one minute, the teacher invites the children to
share with a partner their initial thoughts.
The children then in turn share their initial thoughts with
the rest of the group.
In small groups, the children are asked to write a
question inspired by the initial thoughts or any concepts
around it.
The children are encouraged to think creatively
and deeply about the issues and dilemmas that are
presented.
For example, children may come up with questions
such as:
Should we get rid of the outdoor classroom?

Other scenarios can be addressed such as rearing
animals and growing and selling produce.

Do we use the village green enough?

This could then lead onto ethical issues such as factory
farming and animal welfare

Next, each group presents their question to the rest
of the class and then they place it in the middle of the
circle so that everyone can consider it.

Do we need a carpark?

Each child is given two voting counters and is asked to
place them on the two questions they consider the best
for a philosophical discussion.
The teacher displays the question with the most
counters on a board.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher should not intervene at this stage but
merely be a facilitator of the discussion.
The teacher may write up discussion points/concepts
on a white board for the children to consider. This helps
with reminding the children about their discussion.
Finally, the teacher draws the discussion to a natural
close and invites the children to offer in turn their final
thoughts if they wish to do so.
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How to do the activity

Wing
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

9 -10 years old; 1 hour; up to
30 children.

Questioning; listening;
taking turns; critical thinking;
Skills & Competencies
empathy; collaboration;
creative thinking.
Video: Wing (https://www.
Resources required

literacyshed.com/the-thinking-shed.

paper and pencils;
voting counters.

html);

The teacher asks the children to sit in a circle and begins a
short warm-up game – any that will encourage the children
to collaborate and cooperate.
Next, the teacher shows the children the video clip: Wing.
After watching the video, the teacher asks the children to
close their eyes and reflect individually on what they have
seen.
After one minute, the teacher invites the children to share
with a partner their initial thoughts on the video.
The children then in turn share their initial thoughts with
the rest of the group.
In small groups, the children are asked to write a question
inspired by the video or any concepts around it.
The children are encouraged to think creatively and deeply
about the issues and dilemmas that are presented.

Overview:

For example, children may come up with questions such
as:

This activity is used to address issues such as
bullying, empathy, caring, working collaboratively
and overcoming disability.

Is it always better to try things on your own? What makes
a good friend?
Is it better to fly with one wing on your own or share two
wings with someone else?
How far would you go to help a stranger?
Next, each group presents their question to the rest of the
class and then they place it in the middle of the circle so
that everyone can consider it.
Each child is given two voting counters and is asked to
place them on the two questions they consider the best for
a philosophical discussion.
The question with the most counters is displayed on a
board by the teacher.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher should not intervene at this stage but merely
be a facilitator of the discussion.
The teacher may write up discussion points/concepts on
a white board for the children to consider. This helps with
reminding the children about their discussion.
Finally, the teacher draws the discussion to a natural close
and invites the children to offer in turn their final thoughts
if they wish to do so.
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The Present
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

7-8 years old; 1 hour; up to
30 children.

Questioning; listening; taking
turns; critical thinkin; caring
Skills & Competencies
thinking; collaboration;
creative thinking.
Resources required

Video clip: The Present
(https://www.literacyshed.com/
the-present.html); paper and
pencils; voting counters.

Overview:
This activity addresses the subject of disability: how
everyone should be treated the same although some
people are different.
The video clip shows a boy who just wants to play
computer games.
He receives a present which is a dog with only 3 legs.
He treats the dog badly to begin with but as the video
unfolds it becomes clear why he perhaps behaves in
this manner.
This video can be used to generate discussion on
animal rights and welfare, compassion, cruelty,
empathy and inclusion.

How to do the activity
The teacher asks the children to sit in a circle and
begins a short warm-up game with the aim of getting
the children focus and listen to each other.
Next, the teacher shows the children the video
presentation: The Present.
After watching the video, the teacher asks the children
to close their eyes and reflect individually on the video.
After one minute, the teacher invites the children to
share with a partner their initial thoughts on the video.
The children then in turn share their initial thoughts with
the rest of the group.
In small groups, the children are asked to write a
question inspired by the video or any concepts around
it.
The children are encouraged to think creatively
and deeply about the issues and dilemmas that are
presented.
For example, children may come up with questions
such as:
Should you say thank-you for things you don’t like?
Is it OK to be mean to other people?
Should you treat others how you would like to be
treated?
Has everyone the right to be happy?
Is it ok to be mean to animals?
Should you be nice to someone even if you don’t like
them?
Should you be grateful for something you don’t want?
Next, each group presents their question to the rest
of the class and then they place it in the middle of the
circle so that everyone can consider it.
Each child is given two voting counters and is asked to
place them on the two questions they consider the best
for a philosophical discussion.
The question with the most counters is displayed on a
board by the teacher.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher should not intervene at this stage but
merely be a facilitator of the discussion.
The teacher may write up discussion points/concepts
on a white board for the children to consider. This helps
with reminding the children about their discussion.
Finally, the teacher draws the discussion to a natural
close and invites the children to offer in turn their final
thoughts if they wish to do so.
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Are we dependent on
technology?
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

7-8 years old; 1 hour; up to
30 children.

Questioning; discussion;
debating; persuasion;
Skills & Competencies listening; taking turns; critical
thinking; collaborating;
thinking creatively.
Resources required

A picture illustrating
someone dependent on a
mobile phone; paper and
pencils, voting counters.

How to do the activity
The teacher asks the children to sit in a circle and begins a
short warm-up game encouraging listening and speaking
skills.
Next, the teacher shows the children the picture.
After studying the picture, the teacher asks the children to
close their eyes and reflect individually on what they have
seen.
After a minute the teacher invites the children to share with
a partner their initial thoughts on the picture.
The children then in turn share their initial thoughts with
the rest of the group.
In small groups, the children are asked to write a question
inspired by the video or any concepts around it.
The children are encouraged to think creatively and deeply
about the issues and dilemmas that are presented.

Overview:

For example, children may come up with questions such
as:

This activity is used to start a discussion into the
overuse of technology and how we have become
reliant on it. What are the benefits? What are the
drawbacks?

How long is too long online?

The discussion will encourage children to express
their views. The debate may persuade some children
to change their original point of view by listening to
the reasons given by others.

Should we talk to each other more?
Can you get addicted to your phone?
Is phone-life real?
Do we spend enough time with our families?
Next, each group presents their question to the rest of the
class and then they place it in the middle of the circle so
that everyone can consider it.
Each child is given two voting counters and is asked to
place them on the two questions they consider the best for
a philosophical discussion.
The question with the most counters is displayed on a
board by the teacher.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher should not intervene at this stage but merely
be a facilitator of the discussion.
The teacher may write up discussion points/concepts on
a white board for the children to consider. This helps with
reminding the children about their discussion.
Finally, the teacher draws the discussion to a natural close
and invites the children to offer in turn their final thoughts
if they wish to do so.
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Little Red Riding Hood
Thematic area

Age, timing, group
size

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.
4-7 years old; 45 minutes; up
to 30 children.

Critical; caring; creative and
Skills & Competencies collaborative thinking skills;
questioning; taking turns.

Resources required

Little Red Riding Hood Story
book; a short animation of
Little Red Riding Hood; a
red blanket; a straw basket;
a tea towel; post-it notes and
pens.

Overview:
This activity is used to help children link their learning
on how to keep safe by re-enacting a traditional tale.
The story is about a young girl who is going to visit
her Grandma in the woods, however, unbeknown to
her, Grandma has been eaten by a wolf who then
disguises itself as Grandma.
Little Red Riding Hood realises at the last minute and
escapes and is saved by the woodcutter.
By watching a short film clip or reading the book, the
children can draw on themes of safety, empathy, acts
of kindness, protection, accountability, repercussions
and responsibilities.

How to do the activity
Firstly the teacher asks the children if they know the
traditional tale of Little Red Riding Hood.
The teacher then allows them to briefly retell or recap
with a picture book or short film clip.
Next, explain to the children that they will be going back
in a time machine to that fateful day to try and save
Grandma.
The teacher then acts out taking the children in the time
machine and arriving at Little Red Riding Hood’s house
as she opens her front door to step out (children can
link their strategies on how to stay safe here if they feel
uncomfortable).
The children, in groups or individually, are asked to
draw items or write something to give to Little Red
Riding Hood to take in her basket to help her when she
meets the wolf.
The children then share their items with the class and
group them together for example, items that will kill or
hurt, items of distraction such as food, etc.
Next, in turn, the children discuss the grouped items and
consider the aspects of accountability, repercussions
and responsibilities when using any of those items.
After a brief discussion, the children then vote on
individual items.
They vote with their bottoms, which means sitting
around their chosen item on the floor.
Voting eliminates items and the process continues until
the children are sitting around the last 2 items.
Finally, the teacher asks the children to think of as many
FORs & AGAINSTs for their chosen item to convince
the other team to ‘change their mind’.
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People in the Zoo
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

4-7 years old; 45 minutes; up
to 30 children.

Critical; caring; collaborative
and creative thinking skills;
Skills & Competencies
questioning and listening
skills; taking turns.

Resources required

Pictures or soft toys of zoo
animals; small world people
(figurines); wooden Blocks/
LEGO; concept cards;
Post-it notes & pens.

Overview:
The children are faced with the unusual situation of
humans locked in cages in a zoo rather than animals.
This activity helps young children to consider human
rights, animal rights, power, survival, love, greed,
fear, role-reversal of human and animal rights and
empathy.

How to do the activity
Without introducing the activity, the teacher starts by lining
up the wooden blocks/ LEGO to create pens, similar to
a zoo layout. The teacher listens as the children talk
and question what is happening without commenting or
reacting.
Then the teacher lines up the animals outside the zoo
entrance. The children may ask if it is a zoo. Once they
have, the teacher can add a sign to the entrance.
One at a time, the teacher adds a person to a pen, allowing
the children to question and respond throughout, ensuring
they take turns and listen respectfully to each other.
For example, children may come up with questions such
as:
Why are the animals lining up?
How can the people get out?
Who will look after them?
Depending on the age of the children, the teacher may
want to have concept cards displayed on the floor to
encourage deeper thinking and understanding.
Concept cards may include:
human rights, animal rights, power, survival, love, greed,
fear, role-reversal of human and animal rights and empathy.
The children can then add their own words to the concept
cards.
This can be used as a working stimulus for the philosophical
discussion.
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‘Happiness depends upon
ourselves’ (Aristotle)
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

7 years old; 45 minutes; up
to 30 children.

Questioning; listening;
Skills & Competencies taking turns; critical thinking;
reasoning.
Resources required

Post-it notes; pencils; voting
counters.

Overview:
This activity helps young children reflect on what
makes them happy and why and what makes them
unhappy and why?
This can link into protective behaviour education and
children knowing how to feel safe.
Themes that can be covered include; happiness,
unhappiness, choices, control, feelings, respect,
safety.

How to do the activity
The teacher asks the children to sit in a circle and
presents the statement on a flipchart or whiteboard:
‘Happiness depends upon ourselves’ (Aristotle)
The teacher asks the children to close their eyes and
reflect individually on the statement.
After one minute, the teacher invites the children to share
with a partner their initial thoughts on the statement.
The children then in turn share their initial thoughts with
the rest of the group.
In small groups, the children are asked to write a
question inspired by the statement or any concepts
around it.
The children are encouraged to think creatively
and deeply about the issues and dilemmas that are
presented.
Next, each group presents their question to the rest
of the class and then they place it in the middle of the
circle so that everyone can consider it.
Questions that the teacher can ask the children: Are
these ideas being done to us? Are we creating them?
Can we change the outcome and whose choice is it?
Quotes from children could be:
“When things get into my head, I can’t get them out”
“Do you want to be happy or not? It’s up to you.”
“You can control your feelings.”
“It’s up to you.”
“I have to stand up for myself.”
After a short discussion, each child is given two voting
counters and is asked to place them on the two questions
they consider the best for a philosophical discussion.
The question with the most counters is displayed on a
board by the teacher.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher should not intervene at this stage but
merely be a facilitator of the discussion.
The teacher may write up discussion points/concepts
on a white board for the children to consider. This helps
with reminding the children about their discussion.
Finally, the teacher draws the discussion to a natural
close and invites the children to offer in turn their final
thoughts if they wish to do so.
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We are the thinkers
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

6-7 years old; 45 minutes; up
to 30 children.

Collaboration; critical; caring
Skills & Competencies and creative thinking;
questioning.

Resources required

Post-it notes; pencils; flip
chart; film clip: Horrible
Histories: ‘We are the
thinkers’:
https://www.youtube.com/
watch?v=u1g7sLcudss

Overview:
This activity encourages children to think about
thinking. Who are the thinkers? What do they do? What
makes them philosophers? Are we philosophers?
This session addresses themes such as truth,
change, understanding, outside influences, education
and behaviour.
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How to do the activity
The teacher asks the children to sit in a circle and then
shows the video clip.
The teacher then asks the children to see if they can recall
any of the philosophers in the clip.
The teacher then introduces the Greek philosopher Thales
by displaying his quote on the whiteboard or flipchart: ‘The
most difficult thing in life is to know yourself’.
The children are encouraged to close their eyes and reflect
on what this means.
On post-it notes, the children write down 1 thing that they
know about themselves. The children then share what
they have written with the group.
The children then group themselves into themes such as:
behaviour, personality, ability, appearance.
The children sit back in one large circle and discuss these
themes in relation to the quote.
They are invited to express their views by placing their
hand in the circle.
The teacher acts as facilitator and does not contribute
unless to sum up ideas, bringing the discussion to a
natural close.
Finally, in turn, the children can offer their last thoughts.

Why do we damage
our world?
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

6-7 years old; 50 minutes; up
to 30 children.

Questioning; respecting
Skills & Competencies and reasoning; listening;
observing.
Resources required

Image of the earth; concept
cards; pens; paper; voting
counters.

How to do the activity
The teacher asks the children to sit in a circle and shows
them an image of the world: half lush – half desolate.
After studying the image, the teacher asks the children
to close their eyes and reflect individually on what they
have seen.
After one minute, the teacher invites the children to
share with a partner their initial thoughts on the image.
The children then in turn share their initial thoughts with
the rest of the group.
In small groups, the children are asked to write a
question inspired by the image or any concepts around
it.
The children are encouraged to think creatively
and deeply about the issues and dilemmas that are
presented.

Overview:

For example, children may come up with questions
such as:

This activity is useful to help young children to
understand the impact of humans on our world, global
issues, consequences and our responsibilities.

Why is the world damaged?

Concepts that can also be addressed include: truth,
work, courage, duty, wealth and survival.

Why is there a good world and a bad world?
How can we keep the world a safe place?
What will the world look like if we don’t look after it?
Can the world change?
Next, each group presents their question to the rest
of the class and then they place it in the middle of the
circle so that everyone can consider it.
Each child is given two voting counters and is asked to
place them on the two questions they consider the best
for a philosophical discussion.
The question with the most counters is displayed on a
board by the teacher.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher should not intervene at this stage but
merely be a facilitator of the discussion.
The teacher may write up discussion points/concepts
on a white board for the children to consider. This helps
with reminding the children about their discussion.
Finally, the teacher draws the discussion to a natural
close and invites the children to offer in turn their final
thoughts if they wish to do so.
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Pandora’s Box
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.

Age, timing, group
size

9 -10 years old; 1 hour; up to
30 children.

Questioning; creative
Skills & Competencies thinking; taking turns;
collaborating; reasoning.
Resources required

A locked box with a key;
paper and pencils; a white
board, voting counters.

Overview:
The activity is used to develop children’s problemsolving skills and is based on using the Greek
mythological character of Pandora.
The Greek myth tells the tale that the box contains
problems and misfortune for humanity. Zeus knew
that Pandora could not stop herself from opening the
box especially as he had forbidden it.
The activity involves the presentation of the character
Pandora who is confronted with a locked box with a
note saying: ‘Do not open’.
Pandora is faced with a dilemma on whether to open it
or not and what consequences she would encounter.
The activity specifically aims to address the topic of
respect, greed, protection and to encourage children
to look at things from another person’s perspective
as the children discuss whether Pandora should
open it or not.
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How to do the activity
The teacher asks the children to sit in a circle around a
locked box with a note saying: ‘Do not open’.
The teacher is playing the role of Pandora.
The teacher invites children to close their eyes and to
think about what she should do.
After a few minutes, the teacher invites the children to
talk in pairs and discuss the dilemma.
Then, they are invited to offer their first thoughts in turns.
In small groups, the children then create a philosophical
question generated by the stimulus of the locked box.
For example, children may come up with questions
such as:
What bad things could happen if we opened the box?
Should humans act on their curiosity?
How destructive can human beings unknowingly be?
The children in turn present their written questions to
the group and place them on the floor in the middle of
the circle.
Children are then given two counters each and are
asked to place them on the questions they would most
like to discuss.
The question with the most votes is then selected for
discussion.
The teacher displays the question and the philosophical
discussion begins.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher may record these thoughts on a board for
use after the lesson.
Finally, each child has the opportunity to state its
final word about the discussion and then the teacher
summarises the debate and brings it to a close.

Good practice (Italy)
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Nothing too much
Thematic area

Principles of philosophy;
Metacognition.

Age, timing, group
size

4/5 year olds; 1 hour; groups
of 6 to 12 children.

Listen and debate; coworking; speculating and
anticipating the possible
Skills & Competencies results of an action;
analysing what happens
when a situation is pushed to
the limit.
Resources required

Wooden blocks/construction
blocks; a voice recorder to
record conversations that are
then transcribed.

Overview:
The activity aims to helps children discuss specific
philosophical quotes and discuss philosophers’
thoughts. In this activity the quote from Solon “nothing
too much” is used.
Starting from real objects, like a tower made of wooden
blocks, children are invited to observe what happens if
they get close to the limit or overcome it.
Children experience this by observing what happens if
they keep on building a tower out of wooden blocks and
take the risks of continuing building until it may fall.
The activity encourages the children to think about the
concept of “too much” which is then revisited by the
teachers over a period of time to stimulate a deeper
reflection on the idea of limit and encourage children to
think about the consequences of pushing the limits.

How to do the activity
The teacher asks the children to sit in a circle and begins
the session by telling them the following story:
“I have found a piece of paper with a sentence written
by an old wise man. I need your help to understand it
properly.
The sentence says: nothing too much.
What does it mean, in your opinion?”
The children freely express and share their opinion with
the group.
To introduce the concept of ‘too much’, the teacher asks
the children to build a tower as tall as possible using the
wooden blocks provided in the middle of the circle.
The children start building the tower and as soon as one
tower falls down, the teacher asks the children:
What happened to the tower?
Why did it fall down?
Did you notice it was about to fall?
How did we notice that the tower is about to fall down?
The teacher asks children build a new tower and to
observe and describe what happens just before it falls
down.
After a short discussion, the teacher invites the children
to pay close attention, in the following days, to all the
times they hear the word “too much”, at school, at
home, etc.
In the following morning, the teacher asks children to list
when and how they have heard the word “too much” and
engage them in conversations to discuss the following
questions:
Where were you when you heard the word “too much”?
To what did it refer?
Who said it and why?
Do you think it was really “too much”? if so, why?
The teacher also pays attention to all the times children
say the word “too much” themselves, such as when
they say “there’s too much noise in the classroom” and
invites the children to notice the instances and discuss
them using the questions above.
The process is repeated over a week and the activity
concludes with the teacher summarising the main points
of the discussions occurred during the week.
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In search for
independence
Thematic area

Principles of philosophy;
Metacognition.

Age, timing, group
size

4/5 years old; 1 hour; groups
of 6 to 12 children.

Listening and arguing,; developing self-consciousness
Skills & Competencies
and self-awareness, creating
correlations.

Resources required

Pictures of everyday
situations/objects such as a
baby walker, children’s bikes;
a voice recorder to record
conversations that are then
transcribed

Overview:
The activity, based on Immanuel Kant’s idea that
children learn to walk on their own, addresses the
topic of independence by encouraging children to
share experiences, discuss in groups and help each
other learn strategies to become more independent.
The aim of the activity is to overcome thoughts such
as “I cannot do it (now), I will never be able to do it”
and reflect on how things that are too difficult become
easy to do with time and help from others.

How to do the activity
The teacher asks the children to sit in a circle and asks
them to think about examples of things that appeared too
difficult to do when they were younger, such as talking,
walking, drawing and etc. The teacher may uses some
pictures as a stimulus for this introductory activity.
The teacher draws or writes on the board some of the
examples given by the children, dividing them into 3
categories:
1. Things that we learn quickly, the first time we try
2. Things that we learn slowly, step by step
3. Things that no one will ever be able to learn how to do
After a short discussion, the teacher asks the children to
think about strategies they have used to learn how to do
something new and if they had helped, who helped them
and how.
Then, the teacher asks children to form groups called
“labs” where they can share their own strategies used to
learn something new and to teach each other’s how to do
something new.
During the following days, the teacher asks the children to
discuss the ranges between risky/non-risky activities and
divides the examples made by children in groups such as:
•

non-risky activities

•

doubts

•

risky activities

The process is repeated over a week and the activity
concludes with the teacher summarising the main points
of the discussions occurred during the week.
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Utopia and other
happy places
Thematic area

Age, timing, group
size

Principles of Philosophy and
Creative thinking
4/5 years old; 1hour; groups
of 6 to 12 children.

Listen and argue;
co-working; speculating;
decision-making in groups;
Skills & Competencies
facing conflicts and
managing different and
contrasting ideas.

Resources required

Map of a deserted island; a
globe mode; a small model
of a sailboat; plans/maps
of outdoor places such as,
a garden, papers and tools
to draw; a voice recorder to
record conversations that are
then transcribed.

Overview:
The activity is based on one of the most challenging
and ancient philosophical experiments “Utopia”.
The activity aims to develop the ability of the children
to share ideas, to listen to each other and find a way
to mediate between different points of view.

How to do the activity
The teacher asks the children to sit in a circle and shows
a map asking them to imagine they have just landed on
a desert island.
Then the teacher asks children questions about how
they can create a comfortable and good place to live in:
What are the first needs to satisfied?
What are the features of the island?
What things that are common to us should not be
brought to the island?
How will we live on the island, all together in villages or
spread all over the island?
Should everyone live where they prefer?
Are there any rules?
Can adults live on the island?
What should be done if a boat with strangers, men,
women and children, suddenly arrives on the island?
The teacher asks the questions one by one, making
sure that all the children have the chance to share their
thoughts, making connections between the answers
and stimulating a reflection on contrasting ideas.
During the conversation, the teacher does not give any
judgments about children’s ideas, but highlights the
different points of view, asking children to debate them
in depth depending on the children’s reactions.
At the end of the activity, the teacher asks the children
to draw their island. During this step, the children might
change their mind and draw it differently from their initial
idea which can lead to new discussions.

Furthermore, children are encouraged to reflect
on ethical themes such as: what is important and
necessary and what is not; how to behave in certain
situations; a sense of justice and forms of government.

The activity can be also adapted to a smaller place. For
example:

With the help of images and objects such as, maps,
a sailboat model, etc., the activity encourages the
children to discuss in groups “Utopia” – a welcoming,
comfortable and happy imaginary place .”

Is it possible to imagine a place where there are only
happy people?
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What would the ideal garden, library, playground be
like?

What characteristics should it have?
The children compare their responses and ideas and
evaluate the activity bringing it to close.

Care and ‘sense of
proportion’
Thematic area

Age, timing, group
size

Principles of Philosophy

5 years old; 1 hour; groups
of 6 to 12 children .

Listening and debating;
co-working; analysing
characteristics of natural
phenomenon and human
Skills & Competencies
relations; making correlations
between examples and
situations and changing
one’s own point of view.
Resources required

Pots, soil, seeds; voice
recorder to record
conversations that are then
transcribed.

How to do the activity
The teacher invites children to sit down in circle and asks
them to help her understand the meaning of the following
sentence from Aristotle:
“A plant can suffer and die both from the excess of some
nutrients, such heath and water, and the lack of them.”
The teacher then asks the children to discuss these
quetsions:
Do you agree with this statement?
Why?
If you agree, why do you think this phenomenon happens?
The discussion is sustained for approximately 30 minutes,.
The teacher draws a grid of the broad with 3 columns with
the following headings:

Lack

Actions
Excess
needed to take
care of seeds

Overview:

The teacher then asks the children to plant some seeds in
the pots provided and asks the children to think about what
is needed for the seeds to grow.

The activity encourages the children to reflect and
share thoughts on the concept of ‘taking care’.

The teacher draws or write all the children’s ideas
suggested in the middle column.

The activity used conversations and practical
activities to help the children develop a sense of care.

Then, the teacher asks children ‘what would happen
if some of the actions were not carried out at all or are
not carried out properly’ and list their answers on the left
column; and ‘what would happen if these activities are
exceeding the needs’ and lists their answers on the right
column.
An example of the of the activity is as follows:

Lack

Actions
Excess
needed to take
care of seeds

Lack of water
Not enough
warmth

Plant

Too hot
Too much water
Too cold

The teacher then asks the children to identify other things
that need care and that might suffer from lack or excess.
Examples made by children can be listed in a table similar
to the previous as follows:

Lack

Actions
Excess
needed to take
care of seeds
Classroom
Parks
Yourself
Friends
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The mystery of time
Thematic area

Age, timing, group
size

Principles of Philosophy
and Creative thinking;
Metacognition.
5 years old;1 hour; groups of
6 to 12 children.

Listening and discussing;
co-workin; analysing
characteristics of natural
phenomenon and human
Skills & Competencies
relations; creating
correlations between
examples and various
situations; changing views.
Resources required

Clocks; hourglass; a
voice recorder to record
conversations that are then
transcribed.

Overview:
The activity helps the children to think about the
difference between measurable time and perception
of time. In order to deal with this topic, children are
asked to answer questions about everyday actions
and past experiences.

How to do the activity
The teacher asks children to sit down in a circle and
asks them to discuss the following quetsions:
How does time pass when we are bored?
How does time pass when we enjoy ourselves?
After a short discussion, the teacher shows the children
a 5-minutes hourglass explaining that it is a tool for
measuring time.
Then, the teacher asks the children to stay still and
silent for 5 minutes time which are measured using the
5-minute hourglass.
After the time has passed, the teacher asks:
How did you feel?
How was the time passing, fast or slow?
The teacher encourages the children to express their
opinion.
The teacher then engages the children in a game/
enjoyable activity for the same amount of time and uses
the same 5-minute hourglass to measure the passing
of the time.
After the time has passed, the teacher asks:
How did you feel?
How was the time passing, fast or slow?
The teacher encourages the children to express their
opinion.
After the activities, the teacher summarises and lists
with the children the situations where the time passes
very slowly and very quickly.
The activity can also be conducted with the parents and
the answers they give can then be compared with those
of the children.
Additionally, adults can be given different questions to
stimulate their thinking:
Situations when time went too slow for me as a child.
Situations when time went too fast for me as a child.
Situations when time goes too slow for me now.
Situations when time goes too fast for me now.
The responses can be discussed and analysed with the
children allowing them to reflect on any differences and
similarities and the reasons for those.

26

A door on ideas
Thematic area

Age, timing, group
size

Principles of Philosophy
and Creative thinking;
Metacognition.
5 years old; 1 hour; groups
of 6 to12 chidren.

Listening and debating;
co-working, raising selfSkills & Competencies
consciousness; awareness
of our limits and possibilities.
Resources required

A voice recorder to record
conversations that are then
transcribed.

How to do the activity
The teacher asks children to sit down in a circle and asks
them to think about the following questions:
Where do ideas come from, in your opinion?
How do you get ideas?
Do ideas come out when you are alone or in group?
How do we think about ideas?
Are there any ‘doors’ through which we come up with new
ideas?
Can books be a ‘door on ideas’?
What else can be a door to ideas?
The teacher invites the children to discuss these questions
and to share their opinions.

Overview:

After the initial discussion, the teacher introduces a new
question:

This activity invites the children to wonder about the
way we think, and specifically on how we have ideas:

Can animals have ideas? If so, do all animals have ideas?
The teacher draws a grid on the board with two headings:

“How do we come up with ideas?
How do they change?”

Animals that
Animals that CAN
CANNOT have ideas have ideas
The teacher encourages the children to share their opinions
and guides them to think about the following questions:
can also ask:
What is the difference between ideas we come up on our
own and ideas we come up as a group?
What does it mean to change one’s opinion on something?
Why is it possible?
At the end of the discussion, the teacher summarises the
children’s answers and brings the activity to a close.
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The dilemma of the
flute
Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

5 years old; 1 hour; groups
of 6 to 12 children.

Listening and debating; coworking; decision making;
Skills & Competencies facing conflicts with different
and irreconcilable points of
views.
Resources required

Flute; pictures of 2 little girls
and 1 boy; a voice recorder
to record conversations that
are then transcribed.

How to do the activity
The teacher asks children to sit down in a circle and
asks for their help to solve the dilemma proposed by
Amartya Sen:
Take three children and a flute.
Anne says the flute should be given to her because she
is the only one who knows how to play it.
Bob says the flute should be handed to him as he is so
poor he has no toys to play with.
Carla says the flute is hers because she made it.
Who should the flute be given to?
In order to stimulate the discussion with visual prompts,
the teacher shows the flute and the pictures of the two
girls and the boy.
The teacher, then encourages the children to suggest
and share their ideas and highlights the different points
of view the children may have.

Overview:

The teacher then asks the children if there are any other
possible solutions to resolve the dispute.

The activity is based on the principles of justice
proposed by the economy Nobel Prize Amartya Sen
and helps children to reflect on the idea of justice
and fairness through sharing of opinions, discuss

The activity concludes with teacher summarising the
hypothesis discussed by children and brings the activity
to a close.

opposite points of view and face conflicts.
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To know and not to
know
Thematic area

Age, timing, group
size

Principles of Philosophy and
Creative thinking.
5 years old; 1 hour; groups
of 6 to 12 children.

Listening and debating;
co-working; speculating,
creating correlations
between examples
Skills & Competencies
and various situations;
developing selfconsciousness;awareness of
our limits and possibilities.
Resources required

Unusual objects unknown to
the children; a voice recorder
to record conversations that
are then transcribed.

How to do the activity
The teacher asks the children to sit down in circle and
shows them an object that children have not seen before.
Then the following questions are asked:
What is it?
How is it made?
What it is used for?
How does it work?
Children work together and speculate on how they can find
the answers to the questions above.
The teacher’s role is to recognise their questions as a
valuable source but also challenging the validity. For
example, children may mention the internet. The teacher
recognises it as valuable source, but then suggests:
What if there were no internet?
What should we do?”
The teacher uses a similar approach also with other
sources such as books:

Overview:

And if there were no books, how and where should we
look?

The activity helps the children to reflect on knowledge,
how it is possible to expand our knowledge, what we
should do when we want to find out something we do
not know yet.

After a short discussion, the teacher invites the children to
think about those things they think they know the best now,
for instance their parents, the school etc. and asks:

The activity engages the children in philosophical
conversation stimulated by the use of questions
around unknown objects.

What are they?
How and where did you discover them?
This allows the children to discuss on strategies we use to
gain knowledge.
At the end of the discussion, the teacher summarises all
the children’s answers and ideas on a board and brings
the activity to a close.
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Drawings and thoughts
Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

5 years old; 1 hour; groups
of 6 to 12 children.

Listening and debating, coworking; creating correlations
Skills & Competencies
between examples and
various situations.

Resources required

A drawings of the human
body, at least one per child;
drawings of different types
of chairs; a voice recorder to
record conversations that are
then transcribed.

Overview:
The aim of the activity is to engage children in a
thinking exercise, developing their ability to share
opinions and thoughts.
The activity consists of two different parts, the first
addresses the topic of body proportions and drawings,
the second deals with the problem of categorising
objects.

How to do the activity
The teacher asks the children to sit down in a circle and
distributes the drawings of a human body with realistic
proportions.
The teacher asks the children to modify a part of the
drawing.
Then the teacher picks out some of the drawings and
asks:
What would happen if human were really like this?
The teacher engages the children in a discussion on this
topic, giving opportunities for all children to contribute
their ideas.
After the initial discussion, the teacher asks the children
to think about a chair.
Then, the teacher shows the children the drawings of
different types of chairs and invites them to identify all
the characteristics that make them different from one
another, emphasising on the fact that the word ‘chair’
can refer to a large variety of objects.
Children then are invited to draw a chair following two
criteria:
1. It is as unique as possible
2. It is identifiable as a chair.
A collection of unusual drawings of chairs is therefore
produced.
The teacher then creates different categories to classify
the chairs:
•

Originality

•

Identifiability

The teachers the and asks the children:
Are there some chairs that are more or less identifiable?
Which are the basic parts of a chair?
Can certain words be significant? And how do we use
them?
The teacher summarising the main points of the
discussions and bring the activity to a close.
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(What) If ETs do exist?
Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

5 years old; 1 hour; groups
of 6 to 12 children.

Listening and debating; coworking; speculating; raising
of self-consciousness;
awareness of our limits
Skills & Competencies and possibilities; creating
correlations between
examples and various
situations; changing own
points of view.
Resources required

Space maps of solar system;
a voice recorder to record
conversations that are then
transcribed.

Overview:
The aim of the activity is to adopt an unusual point of
view and to invite the children to share their ideas in
group.

How to do the activity
The teacher asks the children to sit down in a circle and
start the session by telling them a short story:
A long time ago the French philosopher Voltaire wrote
about an encounter between two ETs and a group of
humans.
Then the teacher asks children to imagine a similar
situation and describe it, starting from the following
questions:
Would their lifestyle be different from ours?
Would they think we are strange?
What would they talk to us?
Is there anything about mankind, our world and customs
that would scare them?
And what would make them wonder and be curious
about?”
After the initial discussion, the teacher suggests a new
scenario:
What would we ask them if we had only one hour?
What would we want to know if we could ask them only
five questions?
At the end of the activity, the children are invited to draw
their ETs and the teacher collects all the drawing and
thoughts.
The session ends with the sharing of ideas, drawings
and thoughts which are then displayed in the classroom.

The activity helps the children to put themselves in
other people’s shoes and consider the point of view
of others.

12
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Good practice (Romania)
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How to do the activity

Not a stick
Thematic area

Age, timing, group
size

Principles of Philosophy
and Creative thinking;
Metacognition.
10 years old; 50 minutes; up
to 30 children.

Questionin; listening; turn
taking; critical thinking;
Skills & Competencies
collaborating; consideration
for others; reasoning.
Resources required

The book Not a stick by
Antoinette Partis; some
sticks; a whiteboard; pens;
small pebbles for voting.

Overview:
In this activity, the story book Not a stick, by Antoinette
Partis, is used as a stimulus to discuss the reality of things
and objects by addressing the following questions:
How do we tell a stick is a stick and not something else?
Are properties important?
Does naming something makes it real?

The teacher starts the lesson with a warm-up game to
divide the class into four groups. Each group is given a
stick.
The teacher asks the children to think about how in how
many ways the stick can be used.
The children’s suggestions are written up on the board.
Then, the teacher asks the children to sit in a circle and
he/she reads the story Not a stick.
The children then have a few minutes of silence to think
about the story.
The teacher divides the children again into groups of
four and askes the children to talk within their group
about the philosophical aspects of the story and to come
up with a philosophical question connected to the topic.
Each group writes their question on a piece of paper.
Then, the questions are places on the floor in the circle
and are read out loud.
Using small pebbles, the children are asked to vote for
the question they think is the most interesting to discuss.
The question with the most votes is then selected for
discussion and children are encouraged to offer a point
of view.
The teacher may write on the whiteboard some of the
ideas produced by the children.
Finally, each child has the opportunity to state its final
thoughts about the discussion.
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The “get away with it”
ring
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

10 years old; approximately
Age, timing, group size 60 minutes; up to 30
children.
Skills & Competencies

Questioning; listening; taking
turns; critical thinking; collaborating; reasoning.

Resources required

A ring; some pens; a white
board.

Overview:
The activity is used to encourage the children to think
about decision they make and how these may impact
on others.
The activity uses the idea of a special ring that when
worn allows anyone to become invisible and they get
away with anything they do.
The children are presented with the following
dilemma:
Imagine you found the ring and that you could only
wear it for one day.
What should you do? And why?
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How to do the activity
The teacher starts the lesson with a warm-up activity by
showing the children the ring.
The teacher tells the children that it is a special ring and
if anyone wears it, he or she can do anything because
nobody would know.
The teacher may ask some questions like:
Would you do good things?
Would you do something bad?
Would you help somebody/ hurt somebody?
Children have some thinking time, then they discuss with
a peer.
Children are encouraged to give their opinion about what
they think.
The teacher writes on two large sheets of paper the
following:
•

Do good/ help someone

•

Do bad/ hurt someone

The children choose one statement by standing next to the
sheet of paper., thereby creating two groups.
Each group is then encouraged to give reasons for their
choice.
Finally, the members of each group try to convince the
other group to change their mind.
The activity finishes with the children having the opportunity
to move groups if they have changed their mind.

What is a present?
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

Age, timing, group
size

9 years old; approximately
45 minutes; up to 30
children.

Questioning; listening; taking
Skills & Competencies turns; critical; caring thinking;
collaborating.
Resources required

A gift-wrapped parcel; pens;
paper.

Overview:
Using a gift-wrapped parcel as a stimulus and
questions such as:
What present would each child like to receive in such
a box?
What present would each child wish to give to a loved
one in this box?
The activity encourages children to think about
material items and the value of a gift. It also
encourages children to develop empathy.

How to do the activity
The teacher starts the lesson with a warm-up activity by
asking the children to think and name the best gift that
they have ever received.
The children are encouraged to give their answers.
The teacher then presents the mysterious parcel to the
children and each child is encouraged to imagine what
gift would he/she like to get in that box and why?
The parcel is then passed round and each child
expresses their opinion.
Once every child has expressed their choice, the parcel
goes round one more time, this time the children have to
think about what gift they would like to give to someone
they love and why.
Next, the children discuss the aspects of receiving and
giving using the following questions as prompts:
What is a present?
What is it not?
Who decides if something is a present or not?
How do we assess the value of a present? (price? time?
effort?)
What presents can/ should children give/ receive?
The children are encouraged to give their answers.
Finally, each child has the opportunity to state their
final word about the discussion. Then, the teacher
summarises the debate and brings it to a close.
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The balance of life

How to do the activity
The teacher starts the lesson with a warm-up activity by
telling the children that they are going to watch a short film.
Children watch the video clip which depicts a group of five
men positioned on a square platform floating in space. To
avoid the platform tipping the men, must work together to
counter-balance each other’s weight.

Thematic area

Social philosophy

Age, timing, group
size

10 years old; approximately
50 minutes; up to 30
children.

Skills & Competencies

Collaboration; caring; critical
and creative thinking.

The children are then divided into groups of four and each
group is asked to come up with one philosophical question.

Resources required

Post-it notes; pencils; the
film clip Balance (https://
www.youtube.com/
watch?v=1CTesYaduBA).

The teacher moves from one group to another and helps
children, if needed, to formulate a question.

After watching the clip, the teacher asks the children to sit
in a circle and asks the children to give their initial thoughts.

Examples of questions children may come up:
What are the ingredients of a happy life?

Overview:
This activity can support children’s understanding of
the importance of relationships in our world and how
everything may be interconnected.
The activity helps the children realise the fragile
balance of life.

Do we need other people in order to live? Why?
Next, each group presents their question to the rest of the
class and then they place it in the middle of the circle so
that everyone can consider it.
Using a counter, the children vote for the question they
want to debate.
The question with the most votes is selected for discussion.
Children are encouraged to offer their point of view and
indicate their willingness to contribute by placing their
hand in the circle.
The teacher may write up discussion points/concepts on
a white board for the children to consider. This helps with
reminding the children about their discussion.
Finally, the teacher draws the discussion to a natural close
and invites the children to offer in turn their final thoughts
if they wish to do so.
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The test

How to do the activity
The children sit in a circle. The teacher shares the
following scenario with the class:

Thematic area

Age, timing, group
size

Principles of Philosophy
and Creative thinking;
Metacognition

You are about to take a test for a scholarship that would
allow you to go to your dream school.

11 years old; approximately
50 mins; up to 30 children

If you mess this up, you won’t get the chance again.

Questioning; taking turns;
Skills & Competencies critical thinking; listening;
observing.
Resources required

An envelop with “Test
Answers” written on.

Overview:

You have prepared but tests make you nervous.
You notice that the examiner has left the answer sheet
on the table.
There is only you and your friend in the room. What
should you do?
The teacher asks the children to reflect on this for one
minute.
Next, the teacher invites them to talk in pairs and
discuss the dilemma.
The children are then invited to offer their first thoughts
in turns.

TThis activity is used to develop children’s problemsolving skills.

Examples of questions children may come up:

The activity specifically aims to address the topic of
respect, fairness, honesty, integrity.

Do you tell the teacher?

Do you look too, if your friend has looked?
Do you do nothing?
The teacher, then asks the children to make group of
3/4 and to come up with a philosophical question.
Each group writes their question on a piece of paper.
Then, the questions are places on the floor in the circle
and are read out loud.
The teacher asks the children to vote by standing by the
question they want to discuss.
The teacher displays the question on the board and the
philosophical discussion begins.
The teacher encourages the children to identify and
explore key ideas such as, honesty, achievement,
cheating and consequences.
After all the children have had the opportunity to state
their words, the teacher brings the debate to a close by
summarising the key points discussed.
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Accidental art

How to do the activity
The teacher starts the lesson by introducing the stimulus:
The picture showing the painting on a large piece of paper.

Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

Age, timing, group
size

10 years old; approximately
50 minutes; up to 30
children.

Skills & Competencies

Questioning; collaboration;
creative thinking.

Resources required

A picture of the painting
Orange and yellow by Mark
Rothko; flash cards showing
art items.

The teacher writes on the board:
Is this art?
The children have a few minutes to think in silence while
having a closer look at the painting.
Children are encouraged to find things that interests or
pleases them or confused them about the stimulus.
Examples of questions that may come up:
What is art?
Can you think of a clear example of art?
Can you think of an example that clearly isn’t art?
Who decides what is art?

Overview:
The activity encourages the children to think about
the importance of art and consider what art is, who
decides if something is art or not and can anyone be
an artist?

What is an artist?
If a painting is made by an artist is it art?
Are all artworks made by artists?
If a painting is in a gallery is it art?
If a painting is sold for money is it art?
If someone calls something art, is it art?
If someone likes a painting is it art?
The teacher then asks the children to devide themselves
into two groups, one for, one against the statement that the
painting Orange and yellow is art.
Next, each group has a few minutes to think and debate
before they express their opinion.
The teacher helps to keep the dialogue developing and
relevant by checking to see if the present discussion
connects to the statement.
Finally, the teacher gives the children the chance to reflect
on the dialogue. If new ideas come up, they can be shared
in a Last Words round.
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Monster at school
Thematic area

Social philosophy;
Metacognition.

Age, timing, group
size

7 years old; approximately.
45 minutes; up to 30
children.

Creativity; critical;
collaboration; caring;
Skills & Competencies
thinking; listening; taking
turns.
Resources required

Large drawing of a monster
looking neither friendly nor
frightening; Post-it notes
and pens.

How to do the activity
The teacher asks the children to form a circle and starts
the lesson by introducing the dilemma he/she is faced
with:
She/he has met a monster on the way home and
the monster has asked if it could come to school the
following day. The teacher is confused and doesn’t
know what to do.
The teacher asks the children to vote on their answer
using “stand-up/sit down vote” technique and to make
two groups: a YES group and a NO group.
Next, the teacher encourages the children to share the
reasons for their choice within the group.
The teacher asks the children to return to the circle and
asks the children with the majority of votes to share their
reasons.
The teacher introduces further facts about the monster
to see if it changes the children’s thinking:

Overview:

What if the monster smells bad?

This activity is used to develop children’s problem
solving skills and it aims to encourage children to look
at things and situations from another point of view.

What if it knows the answers of all the questions?

What if it is really small?
The teacher revisits the original question and asks the
children if they have changed their mind and have a
different opinions.
The children are then asked to vote again.
The teacher asks those who changed their vote to
explain why they have changed their vote.
The teacher summarises the debate and brings it to a
close.
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How to do the activity

Am I real?

The teacher asks the children to sit in a circle and starts
the lesson with a warm-up activity.
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

Age, timing, group
size

6 years old; approximately.
45 minutes; up to 30
children.

Skills & Competencies

Resources required

Questioning; collaborative;
creative thinking.
A large piece of paper and
pens.

Overview:
This activity aims to develop the children’s thinking
skills by exploring the following question:
How do we know something is real?

The teacher rolls out a large sheet of paper in the middle of
the circle and asks one volunteer to lay down on the paper
and for another volunteer to draw around that person.
Once they the outline has been drawn the children return
to the circle.
The teacher asks the following question:
Is this a real person?
The teacher asks the children to think in silence for a
minute about whether they think this is a real person.
Children are then asked to share their thoughts and to
provide of the correctness of their ideas.
Next, the teacher asks the children if they can explain what
the differences are between the outline and the actual
person whose outline belongs to.
The children are then divided into groups of four and are
asked to discuss about further examples of things that are
not real.
Each group then write a question they wish to debate
about the topic and places it in the middle of the circle.
Examples of questions that they may come up with are:
How do we know what is real?
Can we make things real?
Can magic work to make things real?
Using small pebbles, the children are asked to vote for the
question they think is the most interesting to discuss.
The question with the most votes is then selected for
discussion and children are encouraged to offer a point
of view.
Finally, each child has the opportunity to state their final
word and the teacher brings the discussion to its end.
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What could it be?

How to do the activity
The teacher asks the children to sit in a circle then
shows the children a mysterious object.

Thematic area

Principles of Philosophy
and craetive thinking; Social
Philosophy; Metacognition.

Age, timing, group
size

9-10 years old;
approximately 50 minutes;
up to 30 children.

Questioning; creative
Skills & Competencies thinking; taking turns;
collaborating; reasoning.
Resources required

An unusual object; paper;
pencils.

The object is then passed around so that the children
can have a closer look at it.
The children name a few features they notice such as
shape, age, colour, function, look etc which are then
written up on the board.
According to the list of features, the children are
encouraged to think of a use for the object.
The teacher asks the children how they know what they
know.
Examples of questions the teacher may ask:
Do you know something because you have seen it
before?

Overview:

Someone told you about it?

This activity encourages children creativity as it uses
an unusual object that the children have never seen
before as a stimulus for a philosophical discussion.

You have read about it?

In this activity, children are asked to guess what the
object is for and justify their guesses from features
of the object. What are the things the object cannot
possibly be for? And why?

You guessed?
It looks like something that you already know about?
Further possible questions that may come up according
to the age of children:
What is knowledge?
Who decides and how, what is the right kind of
knowledge? (Medieval theories of flat earth may come
into the discussion).
What is the difference between knowledge and belief?
Each child writes their question on a piece of paper.
Then, the questions are places on the floor in the circle
and are read out loud.
Using small pebbles, the children are asked to vote for
the question they think is the most interesting to discuss.
The question with the most votes is then selected for
discussion and children are encouraged to offer a point
of view.
Finally, each child has the opportunity to state its final
thoughts about the discussion.
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Cages

How to do the activity

Thematic area

Metacognition; Social
Philosophy.

Age, timing, group
size

6/7 years old; approximately
45 mins; up to 30 children.

Skills & Competencies

Creativity; critical thinking;
collaborative and caring.

Resources required

Toy zoo animals; a picture
showing an animal in his
enclosure in a zoo; a picture
showing Hansel and Gretel
in the witch’s cage; Post-it
notes and pens.

Overview:
This activity encourages children understanding of
human and animal rights and to develop empathy.

The teacher starts the lesson with a warm-up game that
involves children playing with some toy animals.
While playing, the children are encouraged to talk about
their experiences of visiting a zoo.
Then, teacher shows the children two illustrations,
an animal in his enclosure at a zoo and Hansel and
Gretel in the witch’s cage. The teacher does not tell the
children where the stories are from.
The teacher divides the children into groups of four and
askes the children to talk within their group about the
similarities and differences in the two pictures.
The children are then asked to to think of questions to
ask about the two illustrations.
Each group writes their question on a piece of paper.
Then, the questions are places on the floor and are
read out loud.
Using small pebbles, the children are asked to vote for
the question they think is the most interesting to discuss.
The question with the most votes is then selected for
discussion and children are encouraged to offer a point
of view.
Themes like human/ animal rights may come up during
the discussion.
Finally, each child has the opportunity to state their
final word about the discussion. Then, the teacher
summarises the debate and brings it to a close.
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Good practice (Sweden)
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In the forest

How to do the activity
First of all, you need access to a place like the forest or
a wood.

Thematic area

Metacognition

Age, timing, group
size

7-10 years old;
approximately 1 hour;
10 - 15 children.

Skills & Competencies

Resources required

Using senses; listening;
reflecting; taking turns.

Paper; pencils; access to a
forest.

Overview:
IThis activity is used to help children learning to use their
senses and express themselves using a number of ways.
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Ask the children to stand in a circle.
The teacher then explains to the children that they
are going to stand still and quiet for approximately five
minutes.
During the five minutes they will have to answer the
following questions:
What can you see, hear, smell, feel and taste?
What emotions do they feel and to reflect about these
emotions?
After five minutes, the teacher asks the children to find
a quiet place and to write down on a piece of paper their
reflections,
The teacher then divides the children in groups of four
and asks them to share their reflections with their peers.
The groups then discuss and compare their thoughts
and emotions and then write down which ones they
think are the most important.
The groups make a circle again and present their
findings to the rest of the class discussing similarities
and differences.

What is time?
Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group size

7-12 years old; 45 - 60
minutes; 10 -12 children.

Skills & Competencies

Communication; talking;
listening; respect; empathy.
TV or other media

Resources required

( https://urskola.se/
Produkter/166828-Elias-och-destora-fragorna-Tid)

How to do the activity
First of all, the teachers set the classroom with a table and
chairs where all children can sit ensuring their can see
each other.
The teacher shares with the children the rules to follow for
the activity:
•

All thoughts are important

•

There are no right or wrong

•

It is allowed to change the point of view.

The teachers then asks the children to watch the following
clip: Elias and the big questions – time.
(https://urskola.se/Produkter/166828-Elias-och-de-storafragorna-Tid)
After watching the program, the teacher asks the children
to discussion the following questions:

Overview:

What is time?

This activity is used to help children develop their
questioning skills and to see things from different
perspectives.

If you could travel in time, would you like to travel and why?

Where does time go?

The teacher then asks the children to form a circle, to share
their thoughts and question each other’s point of view. At
this point, children are reminded that they can change their
point of view based on what they hear from their peers.
The teacher then summaries of the groups’ thoughts on a
flip chart.
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The flying books

How to do the activity
The teacher begins by showing the children the following
clip about some flying books:

Thematic area

Metacognition

Age, timing, group
size

8-12 years old; 60 minutes;
up to 30 children.

Listening; questioning;
Skills & Competencies reflection; cooperation,
expressing feelings.
Resources required

Pape; pencil; counters;
https://www.youtube.com/
watch?v=Ad3CMri3hOs

Overview:
This activity is used to help the children to develop
deeper thinking skills.
The question What would happen if the words
disappeared? is used to give the children the
opportunity to discuss their point of view.

https://www.youtube.com/watch?v=Ad3CMri3hOs
The teacher then asks the children to write down on
paper the feelings and emotions they feel while watching
the film.
The teacher, then asks the children to write down the
answer to the following question:
What would happen if the words disappear?
The teacher then invites the children to sit in a circle
and asks them once again to reflect on the question
given earlier on.
After a few minutes, the children are divided into small
groups of four and they are asked to share their thoughts
and wonders with each other.
They are then asked to agree on a thought which is
then written down on paper and placed on the floor in
the middle of the circle for the rest of the groups to see.
The teacher asks the children to reflect on the thoughts
shared in the middle of the circle and to give a first
comment.
The teacher then gives the children two voting counters
and asks them to vote on the thought they wish to
discuss.
The vote with the most counters is then discussed.
The activity ends with the teacher summarising the
main points of the discussion.
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Walking to the moon

How to do the activity
The teacher asks the children to sit in a circle around a
table.

Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

3-6 years old; 1 hour; 5-10
children.

Skills & Competencies

Creativity; imagination,
listening; speaking.

Resources required

A3 paper; pencils; crayons;
a picture showing a sky with
clouds and a ladder.

A picture showing a sky with clouds and a ladder is shown
to the children. The teacher then asks the children:
What do you think is at the end of the stairs?

Overview:

The children are given time to think about the answer and
are then asked to share their thoughts.
The teacher then gives the children paper, pencils and
crayons and asks them to draw what they think is at the
end of the stairs.
After everyone has finished, the teacher invites the children
to discuss the paintings in the group by letting them talk
one by one about what they each thought was at the end
of the stairs.

The activity is a good way to encourage children to
think about the unknown and use their imagination.
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Where does the key
lead?
Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

3-6 years old; 30 minutes;
5-10 children.

Skills & Competencies

Listening; creativity;
questioning.

Resources required

A key

Overview:
This activity is an example of how to help young
children develop their understanding of different
perspectives.
The activity uses a random stimulus to encourage
creativity.
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How to do the activity
The teacher starts by asking the children to sit down on
the floor in a circle.
A key is shown to the children and passed around the
circle.
The teacher then asks the following question:
Where does the key lead?
Children are given a minute to think then they each
asked to express their thoughts to the rest of the group.
After the initial discussion, the children then agree on
what they think are the three best suggestions.
The teacher writes these down and lets the children
discuss them again.
The activity end by letting the children reflect   on the
discussion and they are then asked to say how they felt
about this activity.

How to do the activity

Strategies

Children are asked to bring something from home that has
an important meaning to them.
Thematic area

Metacognition

Age, timing, group
size

10-12 years old; 60 minutes;
5-15 children.

Skills & Competencies

Listening; thinking; empathy;
taking turns.

Resources required

Items brought in by the
children.

The teacher asks the children to sit in a circle.
One at a time, the children show what they have brought
and explain why they chosen that item while other children
listen carefully and then ask questions when appropriate.
After everyone has showed their items, a discussion takes
place about their thoughts with the whole group.
The teacher asks the children to discuss about the
questioning strategies they have used during the
discussion.
The activity concludes with the children reflecting on their
questioning skills.

Overview:
The activity is an example of how to encourage
children to use different ways to express themselves.
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The desert island

How to do the activity
The teacher asks the children to sit down in a circle and
tells the children the following dilemma:

Thematic area

Principles of Philosophy and
Creative thinking

There are five hungry people are on a desert island and
five kilogrammes of food floats in land.
How would you distribute the food?

Age, timing, group
size

8-12 years old; 60 minutes;
5-10 children.

Skills & Competencies

Listening; speaking; thinking;
empathy.

Resources required

Paper; pencils.

Overview:
The activity is used to give children an opportunity to
consider how we may react in critical moments.
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Amongst the 5 people, there is:
•

One pregnant person

•

One strong athlete

•

An eleven years old

•

The mother of the 11 years old

•

A sick elderly person

The teacher gives the children a few minutes to think
about the dilemma, then asks them to write down their
initial thoughts.
In turn, each child states how they would distribute the
food and why. Other children may ask questions if they
wish.
The teacher gives time to discuss the different opinions
and the children discuss and agree of the solutions they
find the most suitable.

How to do the activity

Dreams

The teacher starts by asking the children to sit down in a
circle.
Thematic area

Principles of Philosophy and
Creative thinking; Social
philosophy.

Age, timing, group
size

3-6 years old; 60 minutes;
4-8 children.

Questioning; listening;
Skills & Competencies conversations; critical
thinking.
Resources required

The book: Children’s planet;
paper and pencils.

Overview:
Using the book Children’s planet, written by the UN
Convention on the Rights of the Child as a stimulus,
this activity aims to help children develop their
thinking skills starting from a philosophical question,
such as:

He/she shows the book cover and asks the children to
share their thoughts about what they think the book is
about.
The teacher then reads the book to the children which
talks about all children’s dreams being mixed in a glass
of milk from which the adults drink out of embodying the
children’s dreams.
The teacher then asks the children to share with the other
children what their dreams are and what would the ideal
planet be for them.
The teacher then gives the children some paper and
pencils and asks them to individually represent their dream
planet using pictures / drawings.
When everyone has finished, the children show their
planet to the other and talk about it.
By doing this activity, the children learn to listen and
respect each other’s openion.

What is a dream?
What does a dream look like?
What are your dreams?
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Identity

How to do the activity
The teacher asks the children to sit down begins the
debate by asking them:
Why are you who you are?

Thematic area

Social philosophy

Age, timing, group
size

10-12 years old; 60 minutes,;
6-8 children.

The teacher then summaries on a flip chart the main
points of the debate asking the children to say whether
they agree with them.

Skills & Competencies

Questioning; listening; taking
turns.

The teacher then asks the next question which is then
discussed following the same process as before:

Each child is given the opportunity to state their answers
which are then discussed as a group.

What affects you?
Resources required

Chairs; papers and pencils.

Overview:
The activity is used to help children develop their
skills in debating different topics. In this activity the
topic of identity is use and the following questions
are debated:
Why are you who you are?
What affects you?
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Children are then given time to give their final thought
and state whether they have changed their point of view
after listening to the reasons given by others.

Was Robin Hood a
thief?
Thematic area

Social philosophy

Age, timing, group
size

7-10 years old; 45 minutes;
5-15 children.

Skills & Competencies

Listening; discussion; taking
turns; critical thinking.

Resources required

Post-it notes.

Overview:
The activity is used to help children develop their
abilities to debate and to see things from a different
perspective.
The story of Robin hood is used as a stimulus for the
debate.

12

How to do the activity
The teacher asks the children to sit in a circle.
He/she provide a short summary of the story of Robin
Hood.
The teacher gives the children paper, pencils and Postit notes.
The following question is placed n the middle of the
circle:
Is Robin Hood a thief?
The children are then divided in two groups.
One group is told that they are the group that believes
Robin Hood is a thief and the other group is told that
they believe Robin Hood is not a thief.
Each group has the task to come up with as many
reasons and arguments as possible to justify their point
of view. Their reasons are then written on post-it notes
which are then places in the middle of the circle.
The teacher then encourages the children to then debate
their reasons in order to help children understand the
different points of view.
The lesson is concluded with the children discussing the
pros and cons of debating and defending the different
points of view.
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Good practice (Germany)
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How to do the activity

Anger
Thematic area

Principles of Philosophy and
Creative thinking; Social
Philosophy

Age, timing, group
size

7 to 10 years old;
approximately 1 to 2 hours;
groups of 10 to 15 children.

Emotional competence;
dealing with frustration and
reduction of frustration;
Skills & Competencies
controlling anger; promotion
of emotional responsiveness;
promotion of empathy.

Resources required

A2 paper, coloures or felt-tip
pens; magnetic board or
pin board, magnets or pin
needles; 1 plastic bucket
(5 -10 litres) per child;
glue; different materials
for decoration (coloured
feathers, clay paper, fabric
remnants, coloured ribbons
etc.); pebbles.

The teacher puts a large sheet of paper on the floor in
the classroom and gives each child a pen asking them
to write down things and/or situations that make them
angry.
The teacher displays the poster on the board and
children are invited to observe the answers.
The teacher facilitates a discussion using the following
questions:
Can you think of any situations/things that also make
other children angry? What are they?
All children are invited to share their answers.
Then, the teacher asks the children about strategies
they used to cope with anger. Their answers are written
on a new poster which is then displayed for all children
to see.
The teacher invites the children to read the strategies
and to discuss whether they can help them with coping
with anger.
The teacher then asks each child to create their own
rage bucket which they will fill in with little pebbles
every time they have felt anger and have managed to
overcome it using any of the strategies displayed on the
board.

Overview:
IThis activity is used to develop children’s ability to deal
with frustration and anger.
It is designed to help the children develop strategies to
reduce frustration and to control anger.
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School in nature
Thematic area

Principles of Philosophy and
Creative thinking; Social
philosophy.

8-12 years old;
Age, timing, group size approximately 3 hours;
groups of 10 to 15 children.
Skills & Competencies

Questioning; creative
thinking; taking turns;
collaborating; reasoning.

Resources required

Access to a nature park;
counters; papers and pens.

Overview:
This activity should be planned to take place in a
natural outdoor setting, such as a nature park or
area, water park, rural or agricultural area, coastal
location etc.
The key is to find somewhere that presents an
unfamiliar environment with unfamiliar inhabitants.
The activity is used to provide an opportunity to
introduce vocabulary that is not typically covered in
conventional text books and encourages children
to work collaboratively and listen and understand
differing points of views.

How to do the activity
Before, taking the children outdoors, the teacher should
facilitate a discussion on some environmental and natural
issues of concern in recent years. Examples of issues
could be:
Pollution – air, light, noise, soil, water, other
Overpopulation
Food sources and/or food types
Extreme weather
Man’s intervention
Resource depletion
Environmental degradation
Environmental health
Energy
The teacher then takes the children to a nature park and
asks the children to complete small tasks / questions that
help them explore the particular environment.
Examples of questions are as follows:
What wildlife inhabits this environment, from the very small
to the very large?
What type of dwellings exist for the various wildlife?
What wildlife have you encountered during your visit?
Can you describe any of the elements within the
environment (types of trees and plants, water sources,
different types of terrain, man-made elements etc.)
What things grow naturally in this environment?
What things (good and bad) have been introduced to this
environment by humans?
Who or what else (besides wildlife) visits or lives in this
environment?
What impact do ‘non-native’ visitors have on this
environment?
Can you describe anything else that you found interesting
about this environment?
The teachers ask the children to form a circle and the
children are encouraged to share their findings.
The teacher then sets the task inviting the children to
identify particular problems that exist within the visited
environment, particularly those that may have a negative
impact on the natural environment and the wildlife that
inhabits it and/or have a negative impact on the experience
of others that visit the environment, such as walkers,
naturalists, leisure visitors etc.
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Children are then split into groups and each group
proposes 3 issues. For each of the issue they have to
devise a question to be proposed for discussion.
The groups of children in turn present their written
questions to the group.
Children are then given two counters each and are asked
to place them on the question they would most like to
discuss.
The question with the most counters is then read out and
a discussion begins with the children offering their first
views.
Finally, each child has the opportunity to state its final word
about the discussion and then the teacher summarises the
debate and brings it to a close.
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The question dice
Thematic area

Age, timing, group
size

Principles of Philosophy
and Creative thinking;
Metacognition; Social
philosophy.
Different age groups; up 60
minutes; groups of 8 to 10
children.

Questioning; creative
Skills & Competencies thinking; listening to each
other.

Resources required

Construction paper; scissors;
glue; coloured pencil(s); print
template for the dice:
https://www.
toolsforeducators.com/dice/.

Overview:
In this activity a question cube is used as a stimulus
to discuss philosophical topic such a friendship, truth,
nothing, justice or nature.
The topics can be adapted to the age group of the
children.
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How to do the activity
The teacher asks the children to sit in a circle and a dice is
introduced to the children.
The children then label each side of the dice with some
question words: Why? What? Where? Where from? etc.
The teacher lists three different topics and the children
vote on which topic to discuss first.
At this point, on child is chosen to roll the dice first and is
then asked to ask a question on the topic with the question
word that has been rolled. For example, if the topic chosen
for discussion is ‘Friendship’ and the question word rolled
is Why, then a question like this one may be asked: Why
is friendship important?
First, the child to the right of the one who had rolled the
dice has to answer the question, then the question is open
to all children.
The teacher may decide to set a specific time limit for
discussing each question.
Finally, each child has the opportunity to state its final
thoughts about the discussion and then the teacher
summarises the debate and brings it to a close.

Home country

How to do the activity
The teacher places one of the following statements in
the foru corners of the classroom:

Thematic area

Principles of Philosophy and
Creative thinking; Social
philosophy.

Age, timing, group
size

From 6 years old onward;
approximately 1 hour; up to
30 children.

Questioning; cooperation;
Skills & Competencies appreciating different sides
of arguments; creativity.

Resources required

Board; paper; pens,15 to 20
photos that represent home
(various landscapes, cities,
villages, houses, garden,
family, friends, school, sports
club, pets, music, etc.);
4 cards displaying the
following statements:
(1 statement per card)
I do not know where my
home is.
Home is where the roots of
my family are.
Home is where my family
and friends are.
Home is in my head.

Overview:
In this activity, the ambiguous term “home” is
considered and philosophised. In the classical sense,
“home” means a close connection between a human
and a place. “Home” also has connotation to other
aspects such as:
Home is where beloved people / friends live
Home is where we feel good
Home is where we feel sheltered

•

I do not know where my home is

•

Home is where the roots of my family are

•

Home is where my family and friends are

•

Home is in my head.

The teacher places the pictures representing home on
the floor in the middle of the classroom.
The teacher asks the children to pick one or two photos
that represent home for them and then asks them to
stand in the corner with the statement that they best
identify themselves with.
The children are encouraged to share why they have
chosen such corner and such picture/s.
The children’s explanations are recorded on the board.
The teacher facilitates a discussion about how different
factors can affect one’s idea of a home including difficult
events such as wars.
The activity is concluded with the children creating in
small groups a poem entitled Home using the Elfchen
Poem technique. An Elfchen Poem is a poem that has
eleven words as follows:
1st line: 1 word
2nd line: 2 words
3rd line: 3 words
4th line: 4 words
5th line: 1 word
Here is an example of a Elfchen Poem:
1st line: 1 word

Home

2nd line: 2 words My garden
3rd line:  3 words  Family and me
4th line:  4 words  The flowers are blooming
5th line: 1 word

Joy

Finally, the poems are read out and displayed in the
classroom.

In this activity, the children consider other aspects of
the concept of home such as losing it through exile,
destruction, war, flight, etc. and consider whether
one can have several homes.   For example, when
moving to a new country, or when a homeless person
can feel at home again.
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We’re creating a
philo-spaceship
Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

5 to 10 years old; over a few
weeks; groups of 6 to 10
children.

Questioning; creative
Skills & Competencies thinking; fine motor skills
(craft) imagination.

Resources required

For every child, an empty
kitchen roll; empty toilet
paper rolls; paper; cardboard
waste; crayons / felt-tip
pens; scissors; flip chart /
whiteboard.
Examples of spaceship
models made of construction
paper:
https://www.pinterest.de/
pin/241435230008239887/
visual-

Overview:

How to do the activity
The teacher organises four tables together to form an
island with chairs around it. The teacher lays on the island
all the materials needed.
The teacher invites the children to sit around the island.
To get started, the teacher asks what they know about our
world and writes the statements on the board.
Next, the following questions are asked:
Do you think there are other worlds?
What could the other world look like?
What makes it different from our world?
What awaits us there?
What do we need?
Could we also travel to these worlds? How? With a
spaceship? What should a spaceship look like?
The children suggestions are note on the board.
After a short while, the children are asked to look at the
craft materials and are given the task to build their own
spaceship to use to explore the other worlds.
Before the children start making the spaceship, they
discuss what it should look like and what it is needed.

In this activity the children deal with the topic
“world(s)”.

There is no template used in order to promote the
imagination of the children. If the children need support,
then the teacher can show a few simple examples.

They look at our world from an imaginary space and
travel to a new, different world.

The equipment can then be collected, and key elements
needed can be glued or written on the spaceship.

In this activity, the children are looking for answers to
the following questions:

The teacher encourages children to consider some
elements such as colour and the name of the spaceship.
Can the colour adapt to its environment, and if so, why is it
important? What name should the spaceship have?

What could the new world look like?
What makes it different from our world?
What awaits us there?
What do we need?

Following this initial discussion, the teacher then asks the
children to discuss who can take part in their mission and
why using the following questions:
Can only children/adults take part?
Can scientists come?
What about politician, doctors, teachers etc?
Can animals come?
What is required for the mission?
What will happen during the mission?
Once the spaceship is finished, then the teachers can ask
additional philosophical questions such as:
How does one feel when cut off from the outside world for
6 months in a spaceship?
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How the astronauts relate to each other?
How conflicts are resolved if you cannot withdraw yourself
from a situation?
What to do if food is scarce?
What if the astronauts cannot return to earth due to
technical problems?
Finally, the teacher summarise the main points and
ideas generated through the discussion and the activity
concludes with the children displaying their own spaceship.
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Let’s philosophise

How to do the activity
The teacher organises four tables to form an island where
the pictures are placed on the face down.

Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

Age, timing, group
size

10-12 years old;
approximately 1,5 hours;
groups of 10 to 15 children.

Questioning; listening;
Skills & Competencies conversations; critical
thinking.

Resources required

Pictures with questions
(set of cards), e.g. Kristina
Calvert: 48 Bildkarten zum
Philosophieren mit Kindern
– Zur Förderung individueller
Begabungen, ISBN
978-3-407-629333;

Overview:
This activity encourages children to develop their
ability to ask questions using philosophical images
as a stimuli.
The set of cards from Kristina Calvert: 48 Bildkarten
zum Philosophieren mit Kindern – Zur Förderung
individueller Begabungen leads the children to
discuss several philosophical questions such as:
•

Is amazement good?

•

How does the rabbit know that it is a rabbit and
not a kangaroo?

•

What do you need in order to think?

•

What is the difference between belief and
knowledge?

•

Where does everything belong?

•

Are numbers nice?

•

What is a miracle?

•

How do you know what’s good for you?

•

Is the air alive?
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The teacher invites the children to gather around the table.
Each child takes a card and finds a quiet corner to take a
close look at the picture.
Then, the children are given a little time, “thought-silence”,
during which they think about the picture.
The teacher collects the cards from the children and using
a document reader projects them on the board.
Each picture is then described and the philosophical
question relating to each picture are then asked.
The teacher encourages the children to share their thought
while moderating the discussion.
The children’s idea are collected and recorded on the
board. These are not rated as “good” or “bad” by the
teacher, but left without any judgment.
The teacher’s role is to be a moderator, an observer
and a promoter. If the discussion comes to a standstill,
the teacher can support it with encouragement but also
provocative questions.
It is important to review what has been discussed and see
if any thoughts have changed, what remains the same or
even, what questions can be taken further.
Finally, each child has the opportunity to state its final
thoughts about the discussion and then the teacher
summarises the debate and brings it to a close.

Philosophical walk

How to do the activity
The activity begins with a walk / excursion to the forest,
park or garden.

Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

4-11 years old;
approximately 2 hours;
whole class or in groups.

Skills & Competencies

Questioning; thinking skills;
collaborating; reasoning.

Resources required

Access to a park, school
garden, nearby forest, a box
for collecting items, a digital
camera.

Overview:
The activity encourages children to ask question
whether they may be considered of more or less
importance or depth.
The activity also encourages children to appreciate
that adults may not always have the answers to one
or more questions and that a number of strategies
can be used to find such answers.

The teacher asks the children to collect some interesting
things they find around them, such as interesting shaped
stones, coloured leaves, special formations, feathers,
small sticks, grass, etc. Each child should collect at
least one item.
After a short while, the teacher asks the children to sit
in a circle and to place the items found in the middle of
the circle.
Then, the teacher asks the children to choose one of
the items that was not their original one and consider
what has made it so interesting for the child who had
found it.   Children are encouraged to offers their first
thoughts.
The teacher then facilitates a discussion using similar
questions to the following:
A feather lying on the ground
Can the feather fly alone?
How many feathers does a bird need to be able to fly?
Are feathers always light?
Is a bird light as a its feather?
A stalk of grass
Can you hear the grass growing?
How many stalks grow on a meadow?
A flower
Can you make a necklace out of daisies?
Is it valuable?
Do flowers get hurt when they are picked?
Who is allowed to have the flower? A child who wants
to pick it? A bee who wants the nectar? Or a sheep that
wants to eat it?
A pinecone
Do pinecones freeze in winter?
A stone with “a face”:
Is the stone able to see?
Finally, each child has the opportunity to state its
final word about the discussion and then the teacher
summarises it and brings it to a close.
The activity can also be done with items brought in from
other locations or home.
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Philosophise about
friendship
Thematic area

Principles of Philosophy and
Creative thinking; Social
philosophy.

Age, timing, group
size

10-12 year olds;
approximately 60 minutes;
groups of 7 to 10 children.

Reflection; self-reflection;
Skills & Competencies
questioning.

Resources required

Two teddy bears; a set of
10-15 matching pictures
for thought and discussion
approach; the book “The
Little Prince” by Antoine de
Saint-Exupéry (German
online version: https://www.
derkleineprinz-online.de/).

Overview:
This activity encourages children use their own
experience and reflect on friendship.
The activity is best performed in small groups and in
a relaxed atmosphere.

How to do the activity
This activity encourages children use their own
experience and reflect on friendship.
The activity is best performed in small groups and in a
relaxed atmosphere.
The teacher asks the children to sit in a circle and places
in the middle of the circle the two teddy bears and 10-15
pictures.
The teacher asks the children if these bears are friends
and invites them to share their thought with the group.
Then the teacher writes the word “Friendship’ on the
board and initiate a brainstorm session asking the
children what they think of the friendship. The children’s
answers are recorded on the board.
After the brainstorming session, the teacher asks each
child to create a picture that relates to friendship which
is then shared with the group and explained it.
The teacher then asks the children to come up with their
own definition of friendship.
The teacher introduces the book The Little Prince by
Antoine de Saint-Exupéry and reads chapter 21:
Friendship with the fox. (German online version: Https://
www.derkleineprinz-online.de/text/21-kapitel/ )
The teacher then writes the following quote on the
board:
You only see well with your heart.
The children are asked to think about the statement and
their thoughts written down on the blackboard.
Then, the teachers reintroduce the two teddy bears,
and the children asked:
Are the teddy bear friend?
Can they be friends?
How would they behave with each other if they were
friends?
The children are then asked to compile a list of class
rules for good friendships.
The session is then concluded with the teacher
summarising the main points of the session.
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A piece of art
Thematic area

Principles of Philosophy and
Creative thinking; Social
philosophy.

Age, timing, group
size

6 to 12 years old;
approximately 1.5 hours;
groups of 6 to 10 children.

Drawing; questioning;
Skills & Competencies listening; creativity;
prediction.
Resources required

Board; large A2 paper;
markers; a stopwatch or any
tools for keeping the time; 2
dice.

How to do the activity
The teacher asks the children to sit in a circle and
explains that they will complete a continuous line
drawing in which they will use a single, unbroken line to
develop the image they wish to illustrate.
To begin the activity one child is chosen using any
techniques such as rolling of the dice, where the child
who rolls the highest number is selected, or the child
who has the longest name, and etc.
The chosen child goes to the board and starts the
continuous line drawing until the next child takes over
ensuring the line drawing is not broken.
After 30 seconds, the teacher says ‘Stop’ and a new
child goes to the board to take over the drawing. The
first child cannot leave the pen and the board until the
new child has taken over.

Overview:

The child that continues the drawing may decide
to follow the drawing of his/her predecessor or to
change direction or to continue until the line drawing is
completed by joining to the start of the drawing.

This activity promotes understanding of how to
deal with expectations especially when we cannot
influence situations.  

It may happen that a child begins with a drawing such
as a silhouette of a house, but the next one draws on
abstractly or selects a new theme to follow.

It encourages children to devise strategies to
overcome negative emotions and encourages them
to understand that others may have different points
of views.

Once the picture is completed, the teacher facilitates a
discussing using the following questions:
What does the picture represent?
Can we recognise something “meaningful”?
Why did the last child decide to end the drawing? Was
it so that no one would draw after him/her?
What feelings the person who thought would be next
experienced when the drawing ended before he/she
could take part?
Why did the next person not want to continue with “the
picture”?
Finally, the teacher draws the discussion to a natural
close and invites the children to offer in turn their final
thoughts if they wish to do so on feelings of anticipation,
disappointments, motivation and invite the children
to reflect upon other situations where they may have
experienced such feelings and to think about strategies
to deal with them.
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Clever Fox

How to do the activity
The teacher provides each child with a pen and a paper.

Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

Age, timing, group
size

10 -12 years old;
approximately 30 minutes;
groups of 10 to 15 children.

Skills & Competencies Thinking; writing; vocabulary.

Resources required

Post-it notes; pen; board;
hourglass.

Overview:
This activity promotes concentration.
It is relatively easy to do without much preparation.
The task is to choose from six, five, four or three
letters in a given time limit, to form as many words as
possible within a time constrain.

The teacher writes   six, five, four or three letters on the
board and gives the children a time limit, e. g. one minute.
The children are asked to write down as many words as
possible using the given letters.
After the first round, the words are read out loud and the
child with the most words gains a point.
The task is repeated several times with the Teacher
changing the letters on the board.
The child with the most points at the end of several rounds
is the winner.
The time limit increases concentration, but also increases
the pressure. Therefore, teachers should consider whether
to increase the time limit to reduce the pressure of the task
or to ensure that the letters chosen will degenerated a
minimum number of words.
After the task, the teacher engages the children in a
discussion using the following questions:
How did you feel during the task?
Why you felt like that?
Can they suggest how to deal with the pressure and time
constrains when completing tasks?
Are there other times when they have felt in similar way?
What strategies did they use to cope with it?
The task is concluded with the children producing a poster
on hints on how to deal with pressure in completing tasks.
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Good practice (Bulgaria)
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Friendship

How to do the activity
Firstly, the teacher draws 2 large circles (one inside the
other) on a board.

Thematic area

Social Philosophy

Age, timing, group
size

8 years old; approximately 1
hour; up to 30 children.

Questioning; caring thinking;
Skills & Competencies brainstorming; listening;
taking turns.

Resources required

Post-it notes; puppets or
dolls; markers; pens.

The teacher writes the question What is a friend? in the
inner circle.
The teacher asks the children to think about what a
friend is and to describe this using one word which each
child records on a post-it note.
The post-it notes are then stuck in the inner circle as the
children call out their word.
Possible words could be: play, love, gratitude,
communication and fun.
The teacher then asks questions about friendship. For
example:
Would you do anything for your friends?
The teacher then summarises the results.

Overview:
This activity is used to develop children’s understanding
of empathy in order to be more caring for others.
This activity is also a good way of stimulating thought
processes.

The teacher then writes a new question in the outer
circle:
What would you do for your best friend?
The children record their answers on post-it notes and
stick them in the outer circle.
Next, the teacher takes two puppets (or dolls) and
presents a short role play about a boy and a girl who
are always together.
In the story, the boy notices that his friend is sad and
asks why.
At this point, the girl gets angry and starts screaming.
The teacher encourages the children to think about
what they would do if their friend was sad, reflect on it
and discuss this.
Possible themes the children could discuss are: love,
respect, understanding, comfort, positive thoughts and
words, help and empathy.
The teacher summarises the results/thoughts following
the discussion.
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Words and sentences

How to do the activity
The teacher asks students for the first thing that comes in
their mind when he/she says a certain word.
Teacher collects children’s thoughts.

Thematic area

Metacognition

Age, timing, group size

10 years old; approximately
30 mins, up to 30 children.

Next, the children have to include this word in different
sentences expressing joy, sadness, surprise, etc.

Skills & Competencies

Questioning; brainstorming;
listening; taking turns.

The aim is for the children to understand that the word itself
is just a word and that the meaning of the whole sentence
depends on the other words too.

Resources required

A talking tool; a book.

Then the teacher opens a book and points to a child to
select a random word from the book with closed eyes.

The activity can lead to positive and negative associations.
The teacher summarises the results or asks the children to
do this first in their groups and then as individual feedback
to the class.

Overview:
The activity is used to develop students’ associative
thinking.
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Doubting the truth

How to do the activity
First of all, the teacher distributes to the children some
post-it notes.

Thematic area

Principles of Philosophy and
Creative thinking

Age, timing, group
size

11 years old; approximately
60 mins; up to 30 children.

Questioning, listening, taking
Skills & Competencies turns, reasoning, critical
thinking.
Resources required

Paper, post-it notes; four
pieces of cardboard; colours;
pencils; pens.

Overview:
This activity is used to develop children’s critical
thinking through questioning the truth.
This activity is also a good way for children to
understand that they do not have to accept everything
they are told, even scientific facts.

The teacher puts the four pieces of cardboard on the board
numbered from 1 to 4 without stating what they are
The teacher then asks the children to answer the following
question:
What is the Moon?
What is the Earth and the sky?
How does the Moon shine?
Children are told to write a short paragraph on their post-it
notes stating some of the true facts they know about the
earth and the moon.
They have 5 minutes to do this.
The teacher writes a paragraph on her/his post-it notes,
too.
Possible answers could be: The Moon is the Earth’s
satellite; the Moon is globe-shaped; the Earth is round,
and the sky is the layer of atmosphere around it.
The teacher then writes on carboard 1 and 2 the following
statements:
•

Cardboard 1: factual answers

•

Cardboard 2: non- factual opinions

Next, the children stick their notes on the cardboard 1 or 2,
according to their statements.
It would be assumed that most of notes would be on
cardboard 1.
At this point he teacher does not stick her/his post-it note
on the card.
Then the teacher ask the children to write a short paragraph
on the post-it notes, explaining how they have gained that
particular knowledge.
The teacher then writes on the carboard 3 and 4 the
following:
•

Cardboard 3: scientists say this. We study it at school.
They show it on TV.

•

Cardboard 4: It’s my opinion and but I cannot prove it.

The teacher then asks the children to place their post-it
notes the either carboard 3 or 4.
It is expected that all the post-it notes will be stuck on the
cardboard 3.
Then the teacher asks the children to imagine it is the year
1817. He/she lives in a simple home in a village, performs
household chores, helps at harvest and works on the farm.
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The teacher then reads her/his text that is written on a
post-it note:
I know that there is a man on the Moon, who holds a
mirror and it reflects the light to the Earth. When he is
just opposite us, the Moon is round. When he stands
aside, it’s a half Moon and when his back is opposite us,
then the Moon can’t be seen. The Moon is not far from
the Earth. The Earth is flat like a baking-dish and the
sky is like a basket that covers the Earth. Nobody can
go there where the baking-dish and the basket touch.
It’s the end of the Earth.
Then the teacher puts her/his post-it note on cardboard
2.
The teacher reads the second text he/she has written
on a post –it note to the children:
I’m absolutely sure of what I say, because all people
say that. The truth can’t be anything different from that
which everybody says and thinks.”
I have evidence like yours – I believe it because I have
heard from somebody, I have seen it in a book. I’m
absolutely sure what I have been told and I can’t even
imagine if there is another truth.
The teacher puts this post–it on the cardboard 3.
Finally, the teacher provides some thoughts on the topic
for the children. For example:
Great discoveries are made by people who have doubts
in generally accepted truths.
Even scientific facts are supposed to be absolutely true
but can be questionable.
Maybe 100 years later people will know different facts
about the Moon, the Sun and the Earth.
If you stop asking yourself questions about the world
around you, if you have only knowledge you are taught
and if you stop questioning facts, probably all of us will
know forever that the Earth is round and this fact will be
absolutely truth.
The children then share their finally thoughts about the
importance of questioning to acquire new knowledge.
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If I were you in your
shoes
Thematic area

Age, timing, group
size

Social philosophy

11 years old; 60 minutes; up
to 30 children.

Discussion; critical thinking;
modelling; explanation;
Skills & Competencies
brainstorming; listening;
taking turns.
Resources required

Talking tool

Overview:
This activity is used to develop children’s
understanding that life skills can be learnt if we can
put ourselves in other people’s shoes.

How to do the activity
The teacher asks the children to think about the following:
If they could live one day as someone else (whom they
know), who would they like to be?
The discussion begins with the teachers asking the
children to provide their answers. A talking tool is used
to aid the discussion which will help children take turns
(only the person with the talking tool can speak at any one
time. The talking tool can be any object the teacher and/or
children decide to use. It could be a spoon, a cuddly toy,
etc.)
The person holding the talking tool names the person they
have chosen to be like for a day and explains why it would
be interesting to be that person.
This part of the discussion continues for 10 to 15 mins and
mainly concerns the qualities of the people the children
indicate they would like to be for one day.
Then the teacher asks another question:
Which of the skills of the person you have chosen would
you want for yourself?
Possible answers could be positive, personal adjectives,
which describe good qualities.
Next the teachers asks:
What could you do to acquire this skill?
The teacher summarises the answers and emphasises
that the qualities of others that we desire can be learnt.
A closing activity could be that a volunteer child role-plays
the character he/she has chosen and the rest of the class
can interview that person in role.
This will give the child in role an opportunity to consider
their new qualities in depth by putting themselves in the
place of their chosen person.
It will also focus the rest of the children on considering
what qualities the person has and perhaps then why the
child chose that person.
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The Pyramid of
Priorities
Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

Age, timing, group
size

10 years old; 30 minutes, up
to 30 children.

Questioning; analysing;
making decisions; listening;
Skills & Competencies
self-knowledge; explanation;
taking turns.
Resources required

Printed pyramids for each
child; pens; a poster.

Overview:
This activity is used to develop children’s
understanding that life skills can be learnt if we can
put ourselves in other people’s shoes.

How to do the activity
The teacher provides children with a diagram showing a
pyramid divided into different levels.
First, the teacher asks the children to write down outside
the pyramid their ideas about what they consider as most
important in their lives.
The teacher could facilitate the activity with some
questions:
What is the most important for you – friends, family, the
school, etc.?
What you could live without?
Children are asked to put the most important thing for them
on the top of pyramid and the least important item at the
base of the pyramid.
The children rank the items using the pyramid, reflect on
their choice and try to identify the criteria they used to
determine the ranking order on the pyramid.
The children can share this if desired within their groups.
The teacher then facilitate a discussions on the reasons
for the ranking order.
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Utopia island

How to do the activity
The teacher and the children are in a circle.

Thematic area

Principles of Philosophy
and Creative thinking;
Metacognition.

Age, timing, group
size

11 years old; 60 minutes; up
to 30 children.

Questioning; discussions;
Skills & Competencies listening; taking turns;
reasoning; critical thinking.
Resources required

A picture of an island with no
names/words;chairs.

The picture of the island is placed in the centre of the circle
on the floor.
The teacher asks the children to imagine that an unknown
and uninhabited island has just been discovered and they
their class have been asked to move there to make it a
good place to inhabit.
The teacher may start a discussion using some questions
such as:
Can we prioritise the most important essential needs?
Which commodities that we are used to and which we
perhaps take for granted now, would be unnecessary?
Where would we settle – close to or far from one another?

Overview:

Which laws would we need to set? Why and do we need
them?

This activity is used to develop children’ s ability to
express their opinion.

What would happen to those who break the laws?
Should there be some form of government?
Should there be some sort of currency? If yes/no why?
Would adults be admitted on the island?
The teacher facilitates the activity creating a scenario,
role-play or simulation, in which everyone can express
his/her opinions and eventually change them if necessary
following debate or discussion.
An extension task could be to create drawings, plans and
big posters for their own islands.
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The tree of friendship

How to do the activity
The teacher and the children to work together and draw
a tree of friendship.

Thematic area

Social philosophy

Age, timing, group
size

11 years old; 60 minsutes;
up to 30 children.

Skills & Competencies

Discussions; giving opinion;
empathy; making choices.

Resources required

Markers; whiteboard;
coloured pencils.

Overview:
This activity is used to encourage children to discuss
and reflect in depth the topic of friendship.

The teacher first draws the trunk of a tree on a board or
chart and writes the word Friendship on it.
The teacher asks the children to think about the word
friendship and to explain what friendship means to
them.
The children’s opinions are written on the board,
arranged as branches of the tree.
Next, the teacher asks the children to suggests labels for
each branch of the tree with a suitable word expressing
emotions.
Possible words would be happiness,
community, etc.
The teacher writes them on the tree as additional
branches.
Then, the teacher asks the children to explain what is
important to feed and keep friendship alive.
The children’s words and sentences are then added to
the tree as its roots.
Finally, the children suggest something to attach to the
branches  such as, hearts, birds, flowers, sun, to further
illustrate the meaning of their feelings.
They draw these parts on the tree themsleves.
The tree of friendship is organised like a mind map
showing roots, trunk, branches, twigs and leaves.
To conclude, children could mime feelings to the class
and the rest would have to guess what feeling is being
portrayed.
The mime could be based on just using facial
expressions.
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The story of the unhappy
elderly people
Thematic area

Social philosophy

Age, timing, group
size

11 years old; 60 minsutes;
up to 30 children.

Skills & Competencies

Discussions; giving opinion,;
empathy; choice.

Resources required

This activity is used for
in-depth thinking about
which things make people of
different ages happy.
The activity also encourages
thinking about some social
issues.

Overview:
This activity is used for in-depth thinking about which
things make people of different ages happy.
The activity also encourages thinking about some
social issues.

How to do the activity
The teacher tells a story about two elderly people, a
man and a woman, as follows:
Once upon a time there lived an old man and an old
woman.
They lived in a beautiful valley.
They would argue from morning until night. Their life
was poor, the house was neglected. They did not enjoy
things and never smiled.
The teacher stops and asks the children to suggest
some reasons why the two elderly people were unhappy.
Children generate ideas and the teacher writes them on
the board.
The teacher then continues the story and tells the
children that:
One day, the good fairy came to them and told them to
think about three wishes they would like by the next day
to help them to be happy.
The teacher then asks the children to think about what
the 3 wishes could be and writes them on the board.
The teacher then takes the role of the “older man/
woman” and talks about the reasons why he/she is
unhappy: the money could run out; being afraid of being
burgled; the house would fall into disrepair; their youth
is fading away; being lonely.
The teacher then asks children to reflect on what the
couple could do or change to make their lives better.
Finally, through in-depth discussions the children
conclude that happiness is due to values like, love,
kindness, positivity and a altruism, respect for others,
etc. rather than possessions and materialistic things.
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The hunter and the
ducks

How to do the activity
The lesson begins with the teacher telling a story about a
hunter as follows:

Thematic area

Social philosophy

Once upon a time there lived a man who was the most
famous hunter in the country.

Age, timing, group
size

11 years old; 60 minutes; up
to 30 children.

He went hunting every day and always came back with а
catch. His glory and fame were celebrated everywhere,
and all his companions were very proud of him.

Skills & Competencies Discussion; empathy; choice.

Resources required

Markers

Overview:
This activity is used to develop children’s
understanding of the difficult choices people may
face. It also aims to develop children’s empathy
towards animals.

However, one day he was not able to catch anything.
He was about to return, concerned about what others
would think about a famous hunter coming away with no
catch.
While deep in thought, he passed a lake near the village
on his way home where he saw two ducks swimming.
He stopped and started to think.
He had two choices either:
1. to kill one of the ducks and go back to the village
pretending it was his catch,
or,
2. to go back empty handed and face the embracement.
What a dilemma? What should he do?
It was important to him not to ruin his reputation, but at the
same time not easy to think about killing one of the ducks.
The teacher then asks the children to think about the
morality of the situation regarding the difficult choices the
hunter was facing.
The teacher then invites the children to split into group of
three where one child plays the role of the hunter and the
other two his conscience.
The role plays can be then acted out to compare each
group point of view.
Finally, the teacher summarises all the possible answers
and asks the children to reflect on the choices.
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Change the story

How to do the activity
The teachers asks the children to form groups of 4.

Thematic area

Metacognition

Age, timing, group
size

11 years old; 60 minutes; up
to 30 children.

Skills & Competencies

Discussion; creative thinking;
creative skill; choice.

Resources required

Talking tool

First, the teacher reminds the children of the story of
“Cinderella”.
The teacher asks the children to change whatever
they want in the tale and to justify why they wanted to
change it and say what would happen then as a result
of the change.
A talking tool is used to aid the discussion which will
help children take turns (only the person with the talking
tool can speak at any one time. The talking tool can be
any object the teacher and/or children decide to use. It
could be a spoon, a cuddly toy, etc.)
Children could produce a story board showing the new
tale or conduct a TV or radio interview /report about
Cinderella.

Overview:

Finally, the teacher summarises the main points that
arose during the activity by asking questions such as:

This activity is used to develop children’s
understanding that they can change every situation
in their lives if they want to do it.

Were the changes for the better and if so for whom?
What were the conclusions after the changes were
made?
Children discuss the final questions and and draw
possible conclusions such as, that changes can be
made in our situations to improve things for ourselves
and others.
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